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ABSTRACT

The aim of this research was to study the relationship 
between resilience and social skills, involving 212 
students from four secondary schools and state 
management, belonging to San Luis de Shuaro 
district, located in the central jungle of Perú; They 
study at different levels, from first to fifth grade 
of secondary school, their age range from 11 to 
20 years, 52% are men. The instruments that were 
used were the Resilience Scale for Adolescents 
of Prado & Del Águila (2003) and the Goldstein 
Social Skills Check List, standardized by Tomás 
& Lescano (2003). It was found that resilience 
correlates positively with the dimensions of social 
skills, specifically high correlations were obtained 
with the dimensions: stress skills, communication 
skills, planning skills, alternative skills to violence 
and feelings-related skills. When comparing the 
results by sex, significant differences in planning 
skills were also found, with women scoring higher.

Keywords: resilience; social skills; school; 
secondary education; San Luis de Shuaro. 

RESUMEN

El objetivo del estudio fue estudiar la relación entre 
resiliencia y habilidades sociales, participaron 212 
estudiantes de cuatro colegios de gestión estatal de 
nivel secundario pertenecientes al distrito San Luis 
de Shuaro, ubicado en la selva central peruana; 
ellos estudian en diferentes grados, del primero 
hasta quinto grado de secundaria, sus edades 
oscilan entre los 11 y 20 años, el 52% hombres. 
Los instrumentos que se utilizaron fueron la Escala 
de Resiliencia para Adolescentes de Prado y Del 
Águila (2003) y la Lista de Chequeo de Habilidades 
Sociales de Goldstein, estandarizada por Tomás 
y Lescano (2003). Se encontró que la resiliencia 
correlaciona positivamente con las dimensiones 
de la lista de chequeo de las habilidades sociales, 
específicamente se obtuvo correlaciones altas 
con las dimensiones: habilidades frente al 
estrés, habilidades de comunicación, habilidades 
de planificación, habilidades alternativas a 
la violencia y habilidades relacionadas a los 
sentimientos. Al comparar los resultados por sexo, 
se encontraron también, diferencias significativas 
en las habilidades de planificación, puntuando más 
alto las mujeres. 

Palabras clave: resiliencia; habilidades sociales; 
educación secundaria; San Luis de Shuaro.
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INTRODUCTION

Adolescence is a stage of great and rapid changes 
at the physical, cognitive, emotional and social 
levels; At this stage, the family, the school and the 
community are important social supports against 
the risks that could affect the process of their 
development: violence, unwanted pregnancies, 
dysfunctional families, bullying, drug use, 
among others (Borrás, Reynaldo and López, 
2017). An impoverished and negative social 
environment hinders and limits the development 
capacities of adolescents, but some overcome 
these unfavorable conditions and transform it 
into advantages. Vera-Bachman (2015) reports 
that resilience in educational contexts in rural 
areas where challenging living conditions exist, 
favors learning and reduces school dropout; and, 
allows the consequences of marginality, poverty 
and exclusion to be overcome. Jiménez (2018) 
argues that resilience is essential for adolescent 
adaptation to their environment, and that in Peru 
there are different risk factors that could truncate 
their successful development at this stage.

The San Luis de Shuaro district is considered by 
the Ministry of Development and Social Inclusion 
[MIDIS] as one of the poorest at the national level 
(MIDIS, 2016), places it on a list of vulnerable 
populations that must be attended to through the 
Fund for Economic Inclusion in Rural Areas. In 
this district, adolescents experience numerous 
adversities, due to the fact that the town does not 
have the necessary resources for the execution of 
water and sanitation infrastructure, electrification, 
telecommunications and neighborhood roads, 
educational infrastructure, etc. There is evidence 
of a 12.9% delay in the education of children 
and adolescents, mainly at the secondary level, 
a fact that places this district as the second 
most problematic in the region (Ministry of 
Education of Peru [MINEDU], 2019a), a problem 
that coexists with family and sexual violence. 
According to the National Institute of Statistics 
and Informatics, in 2011 there were 3,517 cases 
registered and in 2013 it increased to 3,898, these 
situations negatively affect the emotional, social 
and cognitive development of minors (Alcázar 
and Ocampo, 2015). Another fact that is related 
to the study problem is school bullying; in 2016, 
380 cases were registered in Junín and in 2019 it 
increased to 1,269 (MINEDU, 2019b). The victims 
are fragile children and adolescents, with low self-
esteem, feelings of inferiority, unable to defend 

themselves against physical, verbal or social abuse 
(González, 2015).

These adversities experienced by adolescents 
in San Luis de Shuaro, could be determining 
an inadequate cognitive, emotional and social 
development, affecting their social skills, as well 
as their ability to resist adversity. For this reason, 
it is vital to understand the facts of reality and on 
that basis, carry out actions to face them, seeking 
strengths between personal and cultural factors 
that could be considered favorable (Ortega and 
Mijares, 2018).

Even though resilience is an old concept, which 
appeared more than 35 years ago (Gonzáles-
Arratia, 2016; Vanistendael and Saavedra, 2015), 
it is still in force today; it refers to the capacity 
of resistance that a person has to not yield to the 
action of unfavorable external agents, face them 
positively and overcome them (Gonzáles-Arratia, 
2016; Ortega and Mijares, 2018); Resilience 
arises from situations that generate great impact, 
collective or personal, that could be part of 
everyday experiences. Infante (2002) and Grotberg 
(2006) agree in pointing out that it is a dynamic 
process where the influence of the environment 
and the individual interact, allowing the person 
to adapt despite the current adversity; It is not 
the ability to deny the existence of a problem, 
wound or pain that is experienced, but to face it, 
overcome it, and even transform it into a positive 
factor that will avoid harm to the person. Huertas 
(2017) adds that adversity strengthens more than 
overprotection from danger, since it allows people 
to achieve high levels of competence and health; 
reason why Cardozo (2008) argues that it is 
necessary to promote the development of social, 
cognitive and emotional skills to successfully face 
the challenges.

Social skills are a set of verbal and non-verbal 
responses learned and issued by an individual 
in an interpersonal context where he expresses 
his feelings, attitudes, wishes and opinions or 
exercises his rights in a way that is relevant and 
appropriate to the situation; respecting others, a 
fact that generally solves immediate problems 
while minimizing the possibility of future problems 
(Alvarado, 2018; Caballo, 2000). Social skills are 
acquired, sustained or modified by a process of 
positive reinforcement, by the social consequences 
of the behavior itself; In this learning process 
both intrinsic factors (cognitive and emotional 
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processes) and extrinsic factors (consequences 
of behavior, the cultural environment in general) 
and mainly the interaction between both play an 
important role (Huertas, 2017).

Adolescents’ resilience is a promoter of productive 
and healthy development, they need to learn social 
skills from desirable social norms and behaviors 
(Pichardo, Justicia and Fernández, 2009; Salgado, 
2005). Resilience and social skills can reduce the 
harmful effect of harmful environments, prevent 
psychological problems that affect mental health 
and the social environment itself, favoring the 
healthy and successful development of adolescents 
(Steinberg and Morris, 2001). Cardozo, Cortés, 
Cueto, Meza and Iglesias (2013) and Corchado, 
Díaz-Aguado and Martínez (2017), found that 
adolescents living in risky conditions (drug abuse, 
dysfunctional families, neglect, abandonment, 
poverty and forced displacement of their homes) 
show resilient factors to stand out favorably; López 
(2015) reports similar results, and, Márquez, 
Verdugo, Villarreal and Sigales (2016) found that 
among adolescent victims of violence, women are 
more resilient than men.

Ikesako and Miyamoto (2015) and Alvarado (2018) 
argue that in the face of the various challenges 
and risks currently experienced, the family, the 
school and the state have the responsibility to 
promote the development of social and emotional 
skills to adequately face them; its role is to 
promote certain values and capacities such as 
perseverance, communication, solidarity and 
self-esteem, which will allow the development of 
better learning environments for the successful 
development of the adolescent. Coronel, Levin 
and Mejail (2011) point out that having pro-
social behaviors benefits the development of 
self-esteem and psychological well-being, while 
inhibiting maladaptive interaction styles such 
as aggressiveness, emotional lack of control 
and social isolation (Ingles, Martinez-Gonzalez, 
Torregrosa, Garcia-Fernandez and Ruiz, 2012). 
Peréz (2015) refers that acquiring and developing 
social skills is an important resource for social 
integration and adaptation.

A study made by Bolaños and Jara (2016) found 
that families able to provide an adequate family 
environment for their members find it easier to 
develop resilient behavior, healthy social skills and 

protectors to face adversities; Velezmoro (2018) 
found positive and low correlations between 
resilience and family cohesion. Likewise, Fleming 
(2005) related social skills with resilience and 
showed that adolescents have the power to freely 
express their attitudes, emotions and behaviors, 
because they could communicate their state of 
mind. Likewise, Cardozo, Dubini, Fantino and 
Ardiles (2011) found that adolescents who show 
greater consideration for others, show greater 
empathy, a fact that favors their adaptation and 
socialization in their environment. Arboleada, 
Del Carmen, Segura and Edit (2012), Matos 
and Mónica (2014) and Fuentes (2013), related 
resilience with social skills, finding that there is 
a significant positive relationship between them. 
However, in the studies carried out by Donayre 
(2016) and Landauro (2015) this relationship was 
not confirmed.

It can be affirmed that resilience and social skills are 
fundamental in the socio-emotional development 
of the human being, since they allow the person 
to adapt to their environment and successfully 
face adverse events that arise in human interaction 
(Dascanio et al., 2015; Donayre, 2016; Zolkoski 
and Bullock, 2012). For this reason, the present 
study is relevant insofar as it will allow us to 
contribute to the existing discrepancies in the 
literature regarding the relationships between 
the two concepts; It is novel regarding the group 
chosen to investigate, adolescents from a very 
poor Andean area. On the other hand, the results 
obtained may help the educational institutions 
studied, or others with characteristics similar to 
the sample studied, to find out how resilience and 
social skills are found in adolescents in this type of 
population with limitations and adversities.

The objective of the study is to relate resilience 
and social skills in adolescents from 12 to 17 years 
of age in San Luis de Shuaro, La Merced, and also 
seeks to compare the research variables through 
gender and the constitution of the family with that 
of the adolescent lives.

METHOD

The study is associative, with a predictive design 
(Ato, López & Benavente, 2013), which has 
traditionally been called correlational (Hernández-
Sampieri & Mendoza, 2018)
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Participants

In this study participated 212 adolescents from 
four schools in the San Luis de Shuaro district, 
they do it voluntarily and with the permission of 
their parents and school administrations, 52% are 
men, distributed among all secondary levels (fifth 
grade = 21.3%, fourth grade = 21%, third grade = 
15.7%, second grade = 20.8%, and, of the first year 
= 21.2%); they live with both parents (68.5%), 
with one of them (24.5%) and they live with some 
other relative (5.1%); the sampling was non-
probabilistic (Hernández-Sampieri and Mendoza, 
2018) and the inclusion criteria were: born in this 
district, living with relatives; and, that they study 
at the secondary level of one of the schools of San 
Luis de Shuaro. Those with severe intellectual 
difficulties and those who repeated the school year 
at some point in secondary school were excluded. 
Samples from each school were selected according 
to the size of their population.

Instruments

Resilience Scale for Adolescents (Prado and Del 
Águila, 2000)

Built and validated to assess resilient behavior 
in adolescents, it has 34 items that were grouped 
into seven components: Insight (1, 3, 9, 15, 30), 
Independence (22, 29, 32, 33), Interaction (19, 
20 , 21, 24, 26), Morality (14, 16, 17, 18, 28), 
Humor (8, 11, 12, 13, 34), Initiative (6, 10, 23, 25, 
27), and, Creativity (2, 4, 5, 7, 31); It is a Likert 
scale with grades: Rarely (1 point), Sometimes (2 
points), Often (3 points) and Always (4 points), 
it can be applied individually or collectively in 
approximately 30 minutes. The authors reported a 
reliability for internal consistency of Cronbach’s 
Alpha, with a coefficient of .86, highly significant; 
used the item-test discrimination correlation 
analysis, whose results range from .201 to .508, 
an indicator that all items contribute to the 
measurement of resilience.

In this study, the internal structure of the scale 
was analyzed with the exploratory factor 
analysis technique (AFE) in the Kaiser-Meyer-
Olkin (KMO) test, reaching .75 (KMO> 70), 
which confirm a high intercorrelation between 
the factors, a significant value was found in the 
Barlett sphericity test (χ² = 1501.95, p <. 001). 
Then a confirmatory factor analysis (AFC, Pardo 

and Ruiz, 2002) was applied with the method of 
extraction of main axes with promax rotation and 
several analyzes were proposed, in the first one it 
was suggested to extract 12 factors that together 
explained 41.75% of the total variance. Then 
with seven factors, as proposed by Prado and Del 
Águila (2000), in which it was found that these 
explain 31.20% of the total variance. However, 
when observing the factorial matrix produced 
by the promax rotation, a large dispersion of the 
items was found, two complex items and two 
factors with two items each, issues that are not 
recommended. Successive analyzes with 6, 5, 4, 
3 and 2 factors were made, with similar results. 
Therefore, it was decided to analyze a single factor 
that explains 15.94% of the total variance of the 
instrument and the factor loads of the items range 
between .26 and .52. It is worth mentioning that 
before carrying out this last analysis, 4 items (7, 8, 
9 and 32) were eliminated because they presented 
low factor loads (λ <.25).

With the measures taken from this unifactorial 
questionnaire, the Cronbach’s alpha coefficient 
was calculated for the dimension obtained from 
the single Resilience factor and it was obtained 
.85, greater than the recommended minimum 
(Prieto and Delgado, 2010), the items presented 
corrected item-test correlations in a range of .24 
and .48, above the recommended minimum of .20 
(Kline, 1986).

Goldstein Social Skills Checklist

This instrument was created by Goldstein in 1978, 
initially had 50 items, grouped into six factors, 
aimed at recording deficiencies in the social skills 
of children and adolescents. It was standardized 
in Peru by Tomás and Lescano (2003), this is 
the version used in the present study, it is made 
up of 47 items grouped into 8 subscales: Skills 
against stress (1 to 10), communication skills (11, 
18), planning skills (19 to 24), prosocial skills 
(25 to 28), alternative skills to violence (29 to 
34), feelings related skills (35 to 39), proamical 
skills (40 al 44) and skills against anxiety (45 al 
47). It can be applied individually or collectively, 
the average application time is 20 minutes, the 
responses are ordered on a Likert scale with the 
following values: Never (0 points), Few times 
(2 points), Many times (5 points) and Always (7 
points). They worked with 8,900 schoolchildren 
from 24 regions of the country, established a 
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very complete AFC and determined a reliability 
coefficient of .916 using the Cronbach’s Alpha 
internal consistency method.

In the present study, the internal structure was 
analyzed with the AFE and it was found a dispersion 
of the items and complex items (which carry more 
than one factor), a fact that is not recommended, 
but the sample is relatively small compared to 
the one used in the Peruvian validation process 
carried out by Tomás and Lescano (2003), it was 
decided to continue using this eight-factor version 
despite the detected drawbacks. Likewise, the alpha 
coefficients for each dimension were calculated, 
obtaining results similar to those of the referred 
authors: Skills against stress .74, Communication 
skills .74, Planning skills .67, Prosocial skills .55, 
Alternative skills to violence .74, Feeling skills .68, 
Proamical skills .62, and skills against Anxiety .61.

Procedure

The corresponding permits were requested from 
the authorities of the four educational centers 
of the San Luis de Shuaro district, they were 
explained about the importance of the study 
and the contribution that research could have in 
educational management and its usefulness for 
teachers. After obtaining the permission of all the 
educational centers, each director was discussed to 
establish a schedule for the application and data 
collection that was carried out in the environments 
of the schools themselves.

Since neither of the two instruments had been 
validated in the population of San Luis de Shuaro, 
a pilot study was carried out with the aim of 
confirming the compression of the items and 
determining whether adjustments (especially 
linguistic) were necessary in them. This process 
was carried out with the participation of 35 
adolescents from one of the schools; sample 
made up of men and women, 12 to 17 years old. 
Previously, the parents of the students were asked 
for their informed consent and the students for 
their Informed Consent.

The instruments were applied in four days, on 
dates and times coordinated with those in charge 
of the educational centers, with the consent of the 
students themselves, they were asked to fill out 
the sociodemographic form and the two respective 
questionnaires.

The database was developed with the SPSS 
Statistics v22 program, which allowed obtaining 
the validity evidence associated with the analysis 
of the internal structure of the instruments 
used for the investigation, applying the AFE 
and the AFC, then the analysis of reliability by 
internal consistency of the two instruments, the 
measurement of resilience by factor analysis and 
that of social skills by calculating the Cronbach’s 
alpha coefficient for which the reference value (> 
.70) was taken. Subsequently, descriptive analyzes 
were carried out, useful to make an analysis of 
the normality test with the Kolmogorov-Smirnov 
statistic (n> 50), through which the use of the 
Spearman non-parametric correlation test was 
defined with its respective confidence intervals to 
95% and the Mann-Whitney U test to perform the 
comparative analysis.

RESULTS

Descriptive statistics show that the resilience 
variable shows that the sample as a whole reports 
relatively high levels, an average relatively closer 
(2.85) to the maximum test score (4). According 
to the dispersion analysis, it is observed that the 
scores obtained from the samples have been more 
homogeneous, since the coefficient of variation has 
been less than 30% (National Institute of Statistics 
and Census [INEC], 2013), it means closest to the 
average value.

Regarding the variable social skills, it is found 
that most adolescents use communication skills 
better, being this factor the one with the highest 
average score (M=2.08), followed by the means 
of planning skills factors (HDP=1.96) and stress 
facing abilities (HFE=1.86) these three factors are 
those that have more homogeneous scores, closer 
to the mean and with a coefficient of variation of 
less than 30% (INEC, 2013). It is also evident that 
there are relatively low scores on the one hand, 
and on the other hand, the means of all the factors 
are below the midpoint of the item rating (0 to 7 
points). Likewise, it can be pointed out that the 
lowest means correspond to the subscales: feelings 
related skills (DRS) and proamical skills (HPA).

The Kolmogorov-Smirnov test reported that in the 
dimensions of the social skills variable there is an 
absence of normality in the distribution of scores 
(p <.05), on the contrary, in the resilience variable 
we did find normality in the only dimension (p> 
.05). With these results it was decided to use non-
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parametric tests; the Spearman test to study the 
correlation between the two research variables and 
the Mann-Whitney U test for comparisons.

The analysis of the correlations with their respective 
95% confidence intervals (Caruso and Cliff, 1997) 
of the one-dimensional variable of resilience and 
of the eight subscales of the social skills test, 
show that the resilience variable is positively and 
significantly associated with all dimensions of 
social skills. This means that a higher score on 
resilience is directly and proportionally associated 
with higher scores on the social skills test and vice 
versa.

Although all the correlations have statistical 
significance, the only relationship that could be 
considered strong is the one that corresponds to 
resilience and the skills factor against stress (HFE) 
that has a coefficient of .72, the others are between 
.46 (HP) and .61 relating RS to HDC and HDP, 
which could be considered moderate.

Likewise, comparative analyzes were performed 
using the Mann-Whitney U test, to determine if 
there were statistical differences between the two 
research variables (resilience and social skills), 
depending on the gender and composition of 
the family with which the adolescent lives (with 
their two parents, with one of the parents, with 
relatives who are not their parents). Regarding the 
resilience variable, no statistical differences were 
found between the means of men and women, 
and no differences were found based on who the 
adolescent lives with.

Regarding the social skills variable, no statistical 
differences were found between adolescents living 
with their two parents, with one of them, or with 
relatives who are not their parents. When social 
skills were compared by gender, only statistically 
significant differences in planning skills (HDP) 
were found (p <.05), indicating that women had 
greater planning skills than men. In the other 
factors of the test, no statistically significant 
differences were found (p> .05)

Table 1. 
Descriptive statistics of the variables resilience and social 
skills 
 

Dimension Min. Max. M DE CV 
RS 1,50 3,73 2.85 ,43405 15.09% 
HFE ,00 2,90 1.83 ,50344 27.49% 
HDC ,00 3,00 2.08 ,51279 24.71% 
HDP ,17 3,00 1.96 ,53181 27.05% 
HP ,00 3,00 1.86 ,56885 30.55% 
HAV ,00 3,00 1.73 ,59788 34.46% 
HRS ,00 3,00 1.69 ,59392 35.09% 
HPA ,00 3,00 1.71 ,55953 32.59% 
HFA ,00 3,00 1.95 ,70849 36.43% 
      

Note: RS=Resilience., HFE=Skills against stress., HDC=Communication 
skills., HDP=Planning skills., HP=Prosocial skills., HAV=Alternative 
skills to violence., HRS=Feeling related skills., HPA=Proamical skills., 
HFA=Skills against Anxiety 

Table 2. 
Correlation matrix of the variables resilience and social skills 
 
Dimension 1 2 3 4 5 6 7 8 9 
1.RS 1         

2.HFE .72** 
[.64, .78]a 1        

3.HDC .61** 
[.51, .69] .66** 1       

4.HDP .61** 
[.51, .69] .63** .67** 1      

5.HP .46** 
[.34, .56] .45** .58** .49** 1     

6.HAV .51** 
[.40, .61] .58** .61** .58** .56** 1    

7.HRS .52** 
[.41, .62] .54** .57** .53** .50** .59** 1   

8.HPA .47** 
[.35, .57] .43** .46** .53** .44** .51** .58** 1  

9.HFA .47** 
[.35, .57] .39** .50** .46** .37** .54** .46** .43** 1 

Note: RS=Resilience., HFE=Skills against stress., HDC=Communication skills., 
HDP=Planning skills., HP=Prosocial skills., HAV=Alternative skills to violence., 
HRS=Feeling related skills., HPA=Proamical skills., HFA=Skills against Anxiety 
a. IC 95% 
**p<.01 

Table 3. 
Comparison of the dimensions of resilience and 
social skills by gender 
 

Variable Men 
M       DE 

Women 
M       DE U Sig. 

RS 2.89   0.44 2.82   0.43 5142.5 .30 
HFE 1.82   0.50 1.85   0.51 5494.5 .80 
HDC 2.00   0.53 2.15   0.48 4692.5 .07 
HDP 1.91   0.54 2.03   0.52 4815.5 .03 
HP 1.75   0.55 1.98   0.57 4288.5 .45 
HAV 1.70   0.60 1.78   0.59 5271.0 .20 
HRS 1.65   0.59 1.74   0.59 5041.5 .76 
HPA 1.70   0.58 1.74   0.54 5475.5 .15 
HFA 1.88   0.70 2.02   0.72 5142.5 .40 

Note: RS=Resilience., HFE=Skills against stress., 
HDC=Communication skills., HDP=Planning skills., 
HP=Prosocial skills., HAV=Alternative skills to violence., 
HRS=Skills related to feelings., HPA=Proamical skills., 
HFA=Skills against anxiety. 
M=Mean., DE=Standard Deviation. 
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DISCUSSION

A first data that was found about the internal 
structure of the instruments could be explained by 
the type of sample used in this study (secondary 
school students residing in the San Luis de Shuaro 
district, La Merced), different from that of the 
authors of the two questionnaires used (students 
from Lima). Result that could be explained by a 
set of cultural differences between the two types 
of samples, from socioeconomic levels, parenting 
styles and upbringing; as well as the differences 
between the activities they carry out and face, the 
academic level they have, etc. An important aspect 
that needs to be reported is the sample size that 
was used in this study, especially when compared 
to the sample used by Tomás and Lescano (2003).

The main hypothesis suggests that there is a 
positive correlation between resilience and social 
skills in adolescents from 12 to 17 years old, is 
proven due to the positive relationship of resilience 
with all the component factors of social skills, that 
is, the greater the resilience, the better skills social; 
This hypothesis has generally been verified as 
soon as it has been tested (Arboleada et al., 2012; 
Cardozo et al., 2011; Fleming, 2005; Fuentes, 
2013; Matos and Mónica, 2014) and explains that 
the resilient characteristics of the Adolescents 
strengthen the development of their social skills 
and vice versa. Therefore, being resilient and 
having adequate social skills contributes to the 
healthy development of the adolescent, they 
will be able to face social, family and emotional 
difficulties that arise (MINSA, 2011). According 
to Benzies and Mychasiuk (2009) and Zolkoski 
and Bullock (2012) the presence of resilience 
and adequate social skills brings with it the 
strengthening of individuals at all levels: personal, 
family and community, in this case the interaction 
of the teenager with his medium is enhanced. 
However, some studies do not support the data 
of this research, such as those of Donayre (2016) 
and Landauro (2015) who did not find a significant 
relationship between both variables, a systematic 
review of this type of results would be necessary 
and the cause of conflicting results.

However, it is convenient to comment that in the 
relationships found between resilience and the 
subscales of the social skills test, there is only one 
relationship that could be assumed to be strong, it 
is the correlation between RS and HFE, the other 
correlations obtain moderate coefficients. This 

could be related to the relatively low scores (lower 
than the midpoint of the scale) that was observed for 
social skills. Fact that should be taken into account 
if it is intended to develop preventive actions and 
training of social skills in children and adolescents 
from populations with the characteristics of the 
district of San Luis de Shuaro.

With regard to resilience by gender, it was evident 
that the values ​​obtained in resilience do not differ 
due to the fact that they are women or men. This 
does not coincide with results reported by some 
background of the present study. Gonzales and 
Valdez (2011) and Márquez et al., (2016) reported 
evidence that women are more resilient than men; 
Prado and Del Aguila (2003) also found significant 
differences in the area of ​​interaction, with higher 
scores for women; results that agree with those 
reported by Peña (2009) who found that women 
have greater social competence than men, since 
they can express their emotions and thoughts with 
greater tenacity, a fact that helps them to be more 
empathetic and assertive during the interaction 
with others, and therefore achieve their goals and 
resolve their conflicts more effectively. These 
contradictory results with the present study can 
be explained, at least partially, by the difference 
between the samples used by the predecessors, 
who used students from the capital or large cities, 
places where the influence of social, economic and 
cultural variables they are radically different.

On the other hand, in reference to social skills, in 
this study it was evidenced that there are significant 
differences according to gender in relation to the 
values ​​obtained in planning ability (HDP), which 
agrees with the results found by Fuentes (2013) 
who highlights This ability as one of the most 
important of all the skills proposed by Goldstein, 
and maintains that it is the most positive and 
significant to obtain resilient characteristics.

Among some of the limitations that can be 
considered in this study are, on the one hand, the 
fact that the sample was recruited in a small district 
of the Peruvian jungle (San Luis de Shuaro, La 
Merced province) does not allow us to generalize 
data to other types of populations; likewise, the 
sample size is relatively small to discuss the internal 
structure of the instruments, an issue that was fully 
evidenced in the case of social skills. On the other 
hand, working with questionnaires that allow self-
observation does not always allow dealing with 
objective responses, which could lead to biases; 
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to which must be added the uncontrolled presence 
of social desirability among the participants and 
other social and cultural factors that have not even 
been attempted to be controlled by the very nature 
of the study.

CONCLUSIONS AND RECOMMENDATIONS

There is a positive and significant correlation 
between resilience and social skills in adolescents 
from 12 to 17 years of age in San Luis de Shuaro, 
La Merced, that is, the greater the resilience, the 
better the social skills. Regarding the comparative 
objectives, no statistical differences were found in 
the resilience factor according to gender; When 
comparing the factors of social skills by gender, 
significant values ​​were only found in planning 
skills, a skill that is more pronounced in women. 
When the fact with which adolescents live (with 
only one of the parents, with both, or with relatives 
who are not their parents) is used as a comparison 
criterion, it is determined that this factor does not 
generate differences in resilience or social skills.

It is important to carry out new psychometric 
studies to validate the internal structure of 
both instruments, especially with provincial 
populations (from the coast, the mountains and 
the jungle), consider the possibility of creating or 
adapting psychological tests for populations that 
are outside from the Peruvian capital. Likewise, 
the development of investigations with mixed 
methodologies is recommended, to obtain results 
that allow more detailed and precise analyzes. On 
the other hand, the low scores that the adolescents 
in this sample have in social skills, should be taken 
into account if you want to carry out preventive 
actions with this type of population, it would be 
necessary to influence the formation of social 
skills with more emphasis.

Gratitude 

To the local authorities, school directors, parents 
and adolescents who enthusiastically supported us 
in the phase of data collection in the San Luis de 
Shuaro District.

Conflict of interests

The authors declare to have no conflict of interest 
of any kind.

BIBLIOGRAPHIC REFERENCES

Alcázar, L., y Ocampo, D. (2015). Consecuencias 
de la violencia domestica contra la mujer sobre el 
progreso escolar de los niños y niñas del Perú: Un 
estudio a nivel nacional diferenciando por género 
(GRADE Informe No.80). Recuperado de Grupo 
de Análisis para el Desarrollo: http://www.grade.
org.pe/wp-content/uploads/di80.pdf

Alvarado, A. L. (2018). Resiliencia en 
Adolescentes de 2do Grado de Secundaria 
de una Institución Educativa Pública en 
el distrito de San Juan de Lurigancho, 
2017. (Tesis de licenciatura, Universidad 
Inca Garcilaso de la Vega). Recuperado de 
http://repositorio.uigv.edu.pe/bitstream/
handle/20.500.11818/3081/TRAB.SUF.
PROF._Luz%20Katherine%20Alvarado%20
Acostupa.pdf?sequence=2&isAllowed=y

Arboleda, B., Del Carmen, D., Segura, R., y Edit, 
L. (2012). Habilidades sociales y resiliencia 
en estudiantes pre-universitarios. (Tesis de 
licenciado, Universidad Señor de Sipán). 
Recuperado de http://repositorio.uss.edu.pe/
xmlui/handle/uss/1728. 

Ato, M., López, J., y Benavente, A. (2013). 
Un sistema de clasificación de los diseños 
de investigación en psicología. Anales de 
Psicología, 29(3), 1038-1059. doi: http://
dx.doi.org/10.6018/analesps.29.3.178511

Benzies, K. y Mychasiuk, R. (2009). Fostering 
family resiliency: a review of the key 
protective factors. Monash University 
Library, 14(1), 103-114. doi: 10./1111/j.1365-
2206.2008.00586.x. 

Bolaños, L. y Jara, J. (2016). Clima Social 
Familiar y Resiliencia en los estudiantes del 
segundo al quinto año del nivel secundario 
2016. (Tesis doctoral, Universidad 
Peruana Unión). Recuperado de: http://
repositorio.upeu.edu.pe/bitstream/handle/
UPEU/582/Loyda_Tesis_bachiller_2016 
.pdf?sequence=1&isAllowed=y.

Borrás, T., Reynaldo, A., y Lopéz, M. (2017). 
Adolescentes: razones para su atención. 
Correo Científico Médico, 21(3), 858-
875. Recuperado de http://scielo.sld.cu/
scielo.php?script=sci_arttext&pid=S1560-
43812017000300020&lng=es&tlng=es.

Caballo, V. (2000). Manual de evaluación y 
entrenamiento de las habilidades sociales. 
Madrid, España: Siglo veintiuno editores.

Sharon Stefany Sosa Palacios & Edwin Salas-Blas

40-50



ISSN 2219-7168

48

ENE - JUN 2020Comuni@ccion: Revista de Investigación en Comunicación y Desarrollo, 11(1), 

Cardozo, A., Cortés, O., Cueto, L., Meza, S., y 
Iglesias, A. (2013). Análisis de los factores 
de resiliencia reportados por madres e 
hijos adolescentes que han experimentado 
el desplazamiento forzado. Revista 
Iberoamericana de Psicología: Ciencia y 
Tecnología, 6 (2), 93-105. Recuperado de 
https://revistas.iberoamericana.edu.co/index.
php/ripsicologia/article/view/271

Cardozo, G. (2008). Habilidades para la vida. 
Una propuesta educativa en promoción de la 
salud. Córdoba, Argentina: Edit. Universidad 
Nacional de Córdoba.

Cardozo, G., Dubini, P., Fantino, I. y Ardiles, 
R. (2011). Habilidades para la vida en 
adolescentes: diferencias de género, 
correlaciones entre habilidades y variables 
predictoras de la empatía. Psicología desde 
el Caribe, 28, 107-132. Recuperado de http://
www.redalyc.org/pdf/213/21320758006.pdf

Caruso, J. y Cliff, N. (1997). Empirical Size, 
Coverage, and Power of Confidence Intervals 
for Spearman’s Rho. Educational and 
psychological Measurement, 57 (4), 637-654. 
doi:10.1177/0013164497057004009

Corchado, A., Díaz-Aguado, M., y Martínez, R. 
(2017). Resiliencia en adolescentes expuestos 
a condiciones vitales de riesgo. Cuadernos De 
Trabajo Social, 30(2), 477-486. doi:10.5209/
CUTS.54357

Coronel, C., Levin, M., y Mejail, S. (2011). 
Las habilidades sociales en adolescentes 
tempranos de diferentes contextos 
socioeconómicos. Electronic Journal of 
Research in Educational Psychology, 9(23), 
241-261. Recuperado de http://www.redalyc.
org/pdf/2931/293122834012.pdf

Dascanio, D., Prette, A. D., Barham, E. J., 
Rodrigues, O. M. P. R., Fontaine, A. M.G. 
V., y Prette, Z. A. P. D. (2015). Social skills, 
academic competence and behavior problems 
in children with different blood lead levels. 
Psicologia, Reflexão e Crítica, 28(1), 166-
176. doi:10.1590/1678-7153.201528118

Del Aguila, M. (2003). Niveles de resiliencia 
en adolescentes según género y nivel 
socioeconómico (Tesis de maestría, 
Universidad Femenina del Sagrado Corazón). 
Recuperado de http://repositorio.unife.edu.
pe/repositorio/discover

Donayre, M. (2016). Relación entre resiliencia 
y habilidades sociales en un grupo de 
adolescentes de Lima norte (Tesis doctoral, 
Universidad San Martin de Porres). Recuperado 

de http://www.repositorioacademico.usmp.
edu.pe/handle/usmp/2443

Fuentes, R. P. (2013). Resiliencia en adolescentes 
entre 15 y 17 años que asisten al juzgado de 
primera instancia de la niñez y adolescencia 
del área metropolitana (Tesis de licenciatura, 
Universidad Rafael Landívar). Recuperado de 
http://biblio3.url.edu.gt/Tesario/2013/05/42/
Fuentes-Paola.pdf

Gonzalez, A. (2015). Las habilidades sociales 
en los fenómenos de violencia y acoso 
escolar (Tesis de licenciatura, Universidad 
Nacional Abierta y a Distancia, Garagoa, 
Colombia). Recuperado de http://stadium.
unad.edu.co/preview/UNAD.php?url=/
bitstream/10596/3498/1/23301454.pdp 

Gonzales, N. y Valdez, J. (2011). Resiliencia y 
sentido de Coherencia en adultos. Revista 
Electrónica de Psicología Iztacala, 14 
(4), 295-316. Recuperado de: http://www.
sciencedirect .com/science/art icle/pii /
S200747191370944X#bib0070

Gonzales-Arratia, N. J. (2016). Resiliencia y 
Personalidad en niños y adolescentes. Cómo 
desarrollarse en tiempos de crisis (2da. Ed.). 
México D.F.: Ediciones y gráficos Eón S.A. 
de C.V. 

Grotberg, E. H. (2006). ¿Qué entendemos por 
resiliencia? ¿Cómo promoverla? ¿Cómo 
utilizarla?. En Grotberg, E. H. (Comp.), La 
resiliencia en el mundo de hoy. Cómo superar 
las adversidades (pp. 17-57). Barcelona, 
España: Gedisa.

Hernández-Sampieri, R. y Mendoza C. P. (2018). 
Metodología de la Investigación. Las rutas 
cuantitativa, cualitativa y mixta. México: 
McGraw-Hill.

Huertas, R. (2017). Habilidades sociales de los 
estudiantes de 4 años de la I.E.I. N° 001 
María Concepción Ramos Campos - Piura, 
2016 (Tesis de maestría, Universidad de 
Piura). Recuperado de https://pirhua.udep.
edu.pe/bitstream/handle/11042/3140/MAE_
EDUC_362.pdf?sequence=1

Ikesako, H., y Miyamoto, K. (2015). Fostering 
social and emotional skills through families, 
schools and communities: Summary of 
international evidence and implication for 
Japan’s educational practices and research. 
Paris, Francia: Organisation for Economic 
Cooperation and Development (OECD). 
Recuperado de http://www.oecd-ilibrary.org/
education/fostering-social-and-emotional-
ski l l s - through-famil ies-schools-and-

Resilience and social skills in high school students of San Luis de Shuaro, La Merced
Resiliencia y habilidades sociales en estudiantes secundarios de San Luis de Shuaro, La Merced

40-50



ISSN 2219-7168

49

ENE - JUN 2020Comuni@ccion: Revista de Investigación en Comunicación y Desarrollo, 11(1), 

communities_5js07529lwf0-en?crawler=true
&mimetype=application/pdf

Infante, F. (2002). Estudio de Revisión sobre 
la resiliencia en cuatro programas de 
Latinoamérica. Desarrollo Infantil Temprano 
Prácticas y Reflexiones. La Haya: Bernard 
Van Leer Foundation 18, 25-44. Recuperado 
de http://repositorio.minedu.gob.pe/
bitstream/handle/123456789/717/395.%20
Resiliencia%20en%20Programas%20de%20
Desarrollo%20Infantil%20Temprano.%20
Estudio%20de%20revisi%C3%B3n%20
e n % 2 0 c u a t r o % 2 0 p r o g r a m a s % 2 0
d e % 2 0 A m % C 3 % A 9 r i c a % 2 0 L a t i n a .
pdf?sequence=1&isAllowed=y

Ingles C.J., Martinez-Gonzalez A.E., Torregrosa 
M.S., Garcia-Fernandez J.M., y Ruiz-
Esteban C. (2012). La conducta prosocial y 
el autoconcepto de estudiantes españoles de 
Educación secundaria obligatoria. Revista de 
Psicodidáctica, 17(1), 135-156. Recuperado 
de http://www.psicodoc.org/clientesurl.htm

Instituto Nacional de Estadística e Informática 
(s/f). Registro de denuncias por violencia 
familiar y sexual 2011 y 2013, según 
departamento (Informe de investigación No. 
11.14) Recuperado de https://www.inei.gob.
pe/estadisticas/indice-tematico/crimes/

Kline, P. (1986). A Handbook of Test construction: 
Introduction to psychometric design. Londres, 
Inglaterra: Methuen.

Jimenez, D. (2018). Resiliencia en adolescentes 
y jóvenes del programa de formación y 
empleo en la fundación Forge Lima Norte, 
2017. (Tesis de licenciado, Universidad 
Nacional Federico Villa Real). Recuperado 
de: http://repositorio.unfv.edu.pe/bitstream/
h a n d l e / U N F V / 2 6 2 4 / J I M E N E Z % 2 0
Y L L A H U A M A N % 2 0 D A N I E L % 2 0
ALDRIN.pdf?sequence=1&isAllowed=y

Landauro, J. (2015). Habilidades sociales y 
resiliencia en estudiantes de secundaria de 
una I.E de Chiclayo (Tesis de licenciado, 
Universidad Señor de Sipán). Recuperado 
de http://renati.sunedu.gob.pe/handle/
sunedu/148117 

López, A. (2015). Factores predictores de procesos 
resilientes en jóvenes universitarios. (Tesis 
para optar el grado de Maestría, Universidad 
de Coruña). Recuperado de: http://dialnet.
unirioja.es/servlet/articulo?codigo=1417558

Márquez, C.V., Verdugo J.C, Villarreal, L. y 
Sigales, S. (2016). Resiliencia en adolescentes 
víctimas de violencia escolar. International 

Journal of Developmental and Educational 
Psychology, 2, 485-498. 

Matos, R., y Mónica, G. (2014). Resiliencia 
y habilidades sociales en estudiantes de 
primaria de Lima Metrapolitana (Tesis de 
licenciado, Universidad Nacional Federico 
Villarreal). Recuperado de http://repositorio.
unfv.edu.pe/handle/UNFV/1148

Ministerio de Desarrollo e Inclusión Social (MIDIS, 
2016). El Fondo para la Inclusión Económica 
en Zonas Rurales 2016. Recuperado de http://
www.midis.gob.pe/fonie/index.php

Ministerio de Educación del Perú (MINEDU, 
2019a). Presentación del proceso censal 
escolar 2019. (Informe de investigación 
No. 19). Recuperado de http://escale.
minedu .gob .pe / c /documen t_ l ib ra ry /
get_file?uuid=c4ccf161-e8d0-4848-be5a-
3d8e1ba15667&groupId=10156

Ministerio de Educación del Perú (MINEDU, 
2019b). Plataforma SíseVe contra la violencia 
escolar (Informe al 20 de diciembre). 
Recuperado de http://www.siseve.pe/web/

Oros, L. y Fontana, A. (2015). Niños socialmente 
hábiles: ¿cuánto influyen la empatía y 
las emociones positivas?. Scielo, 32(1), 
109-125. Recuperado de http://www.
sc ie lo .o rg .a r / sc ie lo .php?sc r ip t=sc i_
arttext&pid=S1668-70272015000100006

Ortega, S., y Mijares, B. (2018). Concepto de 
resiliencia: desde la diferenciación de otros 
constructos, escuelas y enfoques. Revista 
Científica Electrónica de Ciencias Humanas, 
39 (13), 30-43. Recuperado de http://www.
revistaorbis.org.ve/pdf/39/art3.pdf

Pardo, A., y Ruiz, M. (2002). SPSS 11 Guía para 
el análisis de datos. Madrid, España: Mc 
Graw-Hill.

Peña, N. E. (2009). Fuentes de resiliencia en 
estudiantes de Lima y Arequipa. Scielo, 
15(1), 59-64. Recuperado de http://www.
sc ie lo .org .pe /sc ie lo .php?scr ip t=sc i_
arttext&pid=S1729-48272009000100007

Peréz, H. A. (2015). Habilidades sociales en 
estudiantes de quinto año de secundaria 
de una institución educativa de Chiclayo 
(Tesis de licenciatura). Universidad Privada 
Juan Mejía Baca, Chiclayo, Recuperado 
de http://repositorio.umb.edu.pe/bitstream/
UMB/107/1/ana%20huaman%20UMB.pdf

Pichardo, M., Justicia, F., y Fernández, M. (2009). 
Prácticas de crianza y competencia social en 
niños de 3 a 5 años. Pensamiento psicológico, 
6(13), 37-48. Recuperado de http://dialnet.

Sharon Stefany Sosa Palacios & Edwin Salas-Blas

40-50



ISSN 2219-7168

50

ENE - JUN 2020Comuni@ccion: Revista de Investigación en Comunicación y Desarrollo, 11(1), 

unirioja.es/servlet/articulo?codigo=3265411
Prado, R. y Del Águila, M. (2000). Estructura 

y funcionamiento familiar en adolescentes 
resilientes y no resilientes (Tesis de 
licenciatura). Universidad Federico Villarreal. 
Lima. 

Prado, R., y Del Águila-Chávez, M. (2003). 
Diferencia en la resiliencia según género 
y nivel socioeconómico en adolescentes. 
Persona, 6, 179-196. doi: 10.26439/
persona2003.n006.885

Prieto, G., Delgado, A. (2010). Fiabilidad y 
Validez. Papeles del psicólogo, 31(1), 67-
74. Recuperado de http://www.redalyc.org/
articulo.oa?id=77812441007

Salgado, A. (2005). Métodos e instrumentos para 
medir la resiliencia: Una alternativa peruana. 
Liberabit, 11 (11), 41-48. Recuperado de http://
pepsic.bvsalud.org/scielo.php?script=sci_
arttext&pid=S1729-48272005000100006&ln
g=pt&tlng=es.

Steinberg, L., y Morris, A.S. (2001). Adolescent 
development. Annual Review of Psychology, 
52, 83-110. doi: 10.1146/annurev.
psych.52.1.83. 

Tómas, A., y Lescano, S. (2003). Situación de 
las habilidades sociales en escolares del 

Perú: Implementación de la línea base de las 
habilidades sociales a nivel nacional. Lima: 
Ministerio de Educación del Perú.

Vanistendael, S. y Saavedra, E. (2015). Conversando 
en torno al concepto de resiliencia, los 
derechos del niño y su relación. En Saavedra, 
E., Salas, G., Cornejo, C. y Morales, P. (Edits.) 
Resiliencia y calidad de vida. La psicología 
educacional en diálogo con otras disciplinas 
(pp. 11-22). Maule, Universidad Católica del 
Maule. 

Velezmoro, G.C. (2018). Cohesión familiar y 
resiliencia en adolescentes de una institución 
educativa estatal de Trujillo. Tesis de Maestría 
en Psicología Clínica, Lima: Universidad 
Peruana Cayetano Heredia

Vera-Bachmann, D. (2015). Resiliencia, Pobreza 
y Ruralidad. Revista médica de Chile, 143(5), 
677-678. https://dx.doi.org/10.4067/S0034-
98872015000500018

Zolkoski, S. M., y Bullock, L. M. (2012). Resilience 
in children and youth: A review. Children and 
Youth Services, 34, 2295-2303. Recuperado 
de https://www.pathwayshrc.com.au/wp-
content/uploads/2016/11/Resilience-lit-
summary.pdf

This is an Open Access paper published under a Creative Commons Attribution Non-Commercial license (CC-BY-NC), which permits its use, distribution 
and reproduction in any media, with no restrictions, provided there are no commercial purposes and the original work.

Resilience and social skills in high school students of San Luis de Shuaro, La Merced
Resiliencia y habilidades sociales en estudiantes secundarios de San Luis de Shuaro, La Merced

40-50


